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ABSTRACT 

Designed for persons in schools or community agencies 
who wish to implement a program for at-risk youth that emphasizes the 
development of leadership skills, this replication guide represents 2 
years of program refinement. While the strategies described here can 
be managed by either a school or agency, this guide was written from 
the perspective of an outside agency as the program operator. 
Underlying the Leadership program being operated in Portland, Oregon, 
by the Southeast Youth Service Center (in partnership with the 
Portland Public Schools) , is the belief that programs for at-risk 
youth need to do more than eliminate unacceptable behavior; they need 
to take youth to a level of self-confidence that results in a sense 
of personal power and control. While this document — containing three 
student profiles, a project description, and a discussion of 
repl:\cation issues with checklists — can be a guide for a very 
effective and successful effort, the Leadership proqram should not be 
considered a ''quick fix" for the problems of at-risk youth. Because 
the problems faced by youth are often deep-seated and complex, the 
solutions are also complex and intensive. Publicity, forms, learning 
resources J and a group challenge course are detailed in the 
appendices. (KM) 
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Lead«er«ship (led'er-ship'), n. 1. the position or guidance 
of a leader. 2. the ability to lead. 

Lead (led), v.t., 1. to show the way to, or direct the course 
of, by going before or along with: conduct; guide. 2. to guide, 
or cause to follow one, by physical contact, holding the hand, 
pulling a rope, etc.; as, he led the horse by the bridle... 5. to 
guide the course or direction of; conduct in a certain 
direction, channel, etc. 6. a) to guide by persuasion; induce 
to a course of action or thought; direct by influence: as, a 
teacher leads his pupils to think clearly b) to cause; 
prompt... 

Lead'er (led'er), n. 1. a person or thing that leads; 
directing, commanding, or guiding head, as of a group or 
activity... 



Webster's New World Dictionary of the Amer ican Language 

College Edition, 1968. 



The only real training for leadership is leadership. 

-Anthony Jay 



Leadership should be born out of the understanding of the needs of 
those who would be affected by it 

-Marian Anderson 



Good leadership consists of motivating people to their highest levels by 
offering them opportunities, not obligations. 

-John Heider 

The Tao of Leadership 



To activate latent qualities of leadership and commitment in young 
people, it is important that adults give precedence to individual 
development over other project results. 

New Roles for Youth in the School and 
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Introduction 

This Replication Gmde is written for persons in schools or community agencies who 
wish to implement a program for at-risk youth that emphasizes the development of 
leadership skills. This Guide represents two years of program development and re- 
finement. As with any ongoing program, processes and materials are continually 
being revised and refined, and each individual project will take on its own unique 
characteristics. Therefore, a Replication Guide such as this is truly a guide, provid- 
ing direction and insights rather than prescription or mandate. 

While the strategies described here can be managed by either a school or another 
agency, this Guide is written from the perspective of an outside agency as program 
operator. There are advantages and disadvaixiages of each of the two management 
options and this decision will always be based upon local circumstances. The pro- 
gram in Portland, Oregon has been operatrd by an outside agency, a reflection of 
the strong interagency collaboration that forms the foundation of programs for at- 
risk youth in the Portland metropolitan area. 

The Leadership and Dropout Prevention Project is operated by the Southeast Youth 
Service Center (SEYSC), an arm of Portland Impact. Portland Impact helps low- 
income people gain access to essential human services while it provides services de- 
signed to build self-sufficiency. Some of Portland Impact's services are: 

• helping young people find jobs 

• educating parents in childrearing skills 

• offering social and educational opportunities for the elderly 

• housing homeless families and informing clients about other assistance 
programs 

In operation since 1966, Portland Impact has established three satellite sites: the 
Southeast Senior Resource and Social Center, the Southeast Youth Service Center, 
and the Family Resource Center. It is the Southeast Youth Service Center, one of a 
network of youth service centers serving youth in Multnomah Coimty, that man- 
ages and operates this Leadership program. 
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T!he goal of the SEYSC is to enhance the well-being of youth and families through 
supportive experiences related to school, work and family which empower them to 
become productive and contributing citizens* The Leadership program described in 
this Guide is one of numerous programs the Center operates on a cooperative basis. 
This program is a partnership with the Portland Public Schools, a system of ap- 
proximately 53,000 students. 

Just the facts^ please^.^ 

Iz is conmion knowledge that about one quarter of tl^e students who enter the 9th 
grade do not receive a high school diploma. Additionally, 

• In inner cities, dropout rates exceed 50 percent. 

• For Native Americans and some Hispanic students, the dropout rate is 70-80 
percent. 

• It is estimated that every $1.00 spent on early prevention and intervention 
can save $4.75 in costs of remed&l education, welfare, and criminal justice 
system costs (Education Daily. 1/87). 

• Students without a high school diploma have significantly lower lifetime 
earnings than people with a high school diploma. 

• Low academic achievement and behavioral problems are two important pre- 
dictors of dropping out of school. 

• U.S. General Accounting Office (1986) reports that students who leave school 
before their sophomore year are less likely to return to an educational setting 
than those who drop out later. 

It is also common knowledge that dropout prevention must begin as early as pos- 
sible and, in some innovative instances, that translates to prenatal care. While 
many efiTorts now are concentratir^ on the very early childhood years, from 0 to 5 
years of age, we must not abandon those youth who have outgrown the stage of 
qualifying for "early intervention.** These early adolescents are still in school and in 
serious need of assistance if they are going to stay in school. The Leadership and 
Dropout Prevention Program is one example of a dropout prevention program for 
youth at the middle school grade level. 
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While it is a very effective and successful effort, the Leadership program shoiJd no* 
be seen as a "quick fix" for the problems of youth who are in danger of n ot complet- 
ing high school. It is becoming more and more apparent among researchers and 
practitioners that for a long term impact to occur, there needs to be a long term and 
significant intervention. Because the problems faced by the youth are often deep- 
seated and complex, many solutions may also be complex and intensive. 

Whale initial assessment indicates that the Leadership program does not yet cause 
measurable short-term differences in the partidpants' grades or attendance 
patterns, the participants* growth in social skills has been significant. And, of 
course, it remains to be seen whether or not these students experience greater 
academic success while in high school, well after the intervention itself has ceased. 
Students in the Leadership-program reported feelings of increased self-esteem, a 
recognition that they possess useful leadership skills, a willingness to trust others, 
an increase in their abiUty to relate positively with others, and increased anger 
management skills. Additionally, 90 percent of the students are still enrolled in 
school one or two years after the end of their participation in the project. 

Underlying the Leadership program is a belief that programs for at-risk youth need 
to do more than eliminate \inacceptable behavior, such as poor attendance or inade- 
quate academic achieven..nt; they need to take youth to a level of self-confidence 
that results in feelings of excellence, a i anse of personal power and control over 
one's life. This program focuses on the personal attribute of leadership, believing 
that a taste of positive leadership-the feeUng that "I can make a differences-will 
motivate youth to use their abilities to the maximum. 



3 



Leadership Replication Guide 



Student Profiles 

The following three student profiles describe typical students in the Leadership and 
Dropout Prevention Project. Each profile is a composite of a variety of students, 
and names, of course, have been changed. 



Sam,.. 

Sam is a 13-yedr old who lives with his mother, a drug 
addict, a fact he ofi:en denies, yet a pattern that he is 
following. She is domineering and quite abusive at 
times, though Sam will only acknowledge this when 
pressed. His father has not been in the picture for many 
years. 

Sam has behavior problems at school; he is mouthy with 
teachers and disruptive in class. He also bullies other 
students and is defensive or li-^s when confironted about 
his behavior. 

Sean joined the Leadership Group on the condition that 
he begin to pull out of his peripheral involvement in the 
"drug scene.^ He agreed because he wanted to belong to 
a "well thought of group. Sam became an outspoken 
leader in the Group, demanding that his peers try to 
accomplish things together; Although Sam was seen by 
others as a "druggie" and a problem in some of his 
classes, the group began to see him differently and told 
him so. This had a sobering effect on him between his 
bouts of drug use and family conflicts. 

Sam has indicated, through dress and occasional com- 
ments, that he is interested in gang activity. He denies 
any involvement, but he will acknowledge the attraction 
of quick and easy mc?.ey. 

Overall, Sam has not really changed his behavior signifi- 
cantly while being involved in the Leadership Program, 
though he seems genuinely appreciative of the support 
he receives. 
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Sarcu. 

Sara is a physically mature 15-year-old who often 
reverts to 3 year-old behaviors when she doesn^t get 
her own way. Although her academic performance 
is average with an occasional A. or P, she often 
threatens teachers, yells, out in class, throws things 
and sulks.. She tends to fight anyone who crossus 
her and she has a difficult time making new 
friends. 

Sara is embarrassed by her Native American heri- 
tage and she tries to hide her feelings.. Leadership 
Group has provided some fertile soil this year for 
Sara and.she has been able to learn anger raanage- 
ment and problem solving skills. She has become 
involved in a metropolitan youthleadersirip confer- 
ence and in ^ Native American Teehs-groap. Both 
of these experiences have given her an opportunity 
to leam more about her background and culture.. 
She now seems to feel mudi better about Seir ethnic 
origins and she is expressing a desire to continue 
this personal development process. 

Twice this year Sara lived in a foster home and 
during this time her attitude improved dramati- 
cally, as did her behavior. 

In the spring of this year, Sara became pregnant 
and had an abortion. As she became more involved 
in leadership actimtieSt she raised her grades and 
began feeling much better about herself* She is 
now qiiite proud of not getting into fi^ts anymore 
when fiiends upset her, and she is often the first to 
participate in community service activities of the 
Leadership Project 
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Liu... 

liu is a 14-year-old with a veiy spotty attendance record 
throughout elementary and middle schooL Her grades 
began to plummet in 6th grade and by 7th grade she was 
very nearly flimking everything* Although bright she is 
overwhelmedby the drug traffic in her home. Her friends 
recommended that she be in the Leadership Group because 
they felt that she wais a compassionate, friendly, peace- 
maker who was being hurt by all of her home problems* 

liu is trying to quit smoking and this has been very diffi- 
cult for her. She is afraid that she is "doomed to bo ad- 
dicted*" because she has just recently started to drink. liu 
has made some eflforts to change, seeking both personal 
and family counseling assistance from the Leadership 
Counselor.. She knew that she needed to graduate ftt)m 
the 8th grade in order to improve her life and she really 
worked at it. 

After graduation from the 8th grade, Liu moved out of the 
state to live with her grandmother; separating herself from 
the family drug scene. She continues to write to members 
of the Leadership Group: 

''Today was my last day at school and Fm glad! 
I have worked hard all year and Tm proud of 
myself. Here are my grades: Reading (C), Eng- 
lish (BX History (Bh Math (Bh Biology (C), 
Typing (B), Health (A). So, how did I do? I 
think I did good considering how I did last year 
in Sth grade! T didn't think I could do it, but I 
didr 

Liu also mentions that she has quit drinking and cut down 
on her smoking, but still has "too many problems with my 
family." She is now trying to come back to Oregon; she 
says she wants to come talk with the new Leadership 
group because it "helppd me learn to deal with my prob- 
lems. 
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Project Description 

The Lsadership project serves youth who are at risk of dropping out before they 
reach Mgh school. Youth in the program are middle school students who possess a 
sigm£^ mt number of these characteristics: 

• failing academically in at least two classes 

• a poor attendance record 

• inappropriate behavior with authority figures 

• poor peer relationships, either withdrawn or aggressive 

• low self-esteem 

• poor anger management skills 

• lack of appropriate social sHJls. and/or 

• average or above average intelligence 

In addition to the above characteristics, all program participants are identified by 
school staff as youth who display some leadership potential, either overtly or cov- 
ertly, pr itively or negatively. Youth with severe drug and alcohol abuse problems 
are referred to other intervention programs that are staffed with experts in this 
area. 

It goes without saying that many of the participants have already demonstrated 
negative leadership activities, such as starting fights, revving up the gossip mill, 
leading class disturbances, and instigating rebellions on the playground. One staff 
person described the participants by saying, "these are kids who, if they come to 
class late and find the door is locked, they poimd real loud and are obnoxious." 
They are referred to the program to receive a structured opportimity to channel 
their leadership skills in ways that contribute to their own well-being as well as 
that of their commimity. It is important to remember that while this program has 
many features similar to other dropout prevention programs, it does maintain the 
unique theme of using newly foimd and recognized leadership skills as motivation 
for success. 
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The Leadership and Dropout Prevention Program in Portland has been funded for 
its first two years by a grant from the Fred Meyer Charitable Trust. 

Project outcome goals are to: 

• prevent at-risk middle school students from dropping out of school 

• faciUtate institutional change to make school a more "user friendly'' place for 
at-risk youth 

• engage participating students in empowering leadership activities in school 
and in the commxmity 

Shoit-term student objectives are to: 

• decrease behavioral referrals 

• acquire skills in biiilding trusting relationships with adults and peers 
^ learn anger management skills 

• change patterns of negative behavior to patterns of positive behavior 

• make a successful transition from middle school to high school 

Long-term student objectives are to: 

• develop a commitment to the community 

• demonstrate positive leadership skills 

• develop positive social bonds 

• demonstrate responsibility for one's own actions 

The program serves seventh and eighth grade students attending two middle 
schools in inner southeast Portland. It is staffed with one full-time counselor for 
each school; each has primary responsibility for his/her school and assists in the 
other. Approximately 10 students are served at each school. The program is man- 
aged by the director of the Southeeist Youth Service Center (SEYSC), who turns 
over daily supervision to the SEYSC Counseling Supervisor. 
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The Leadvirship program uses a combination of strategies to accomplish its goals. 
Most of the activities can be grouped in four categories: group, leadership activities 
in the school building, leadership activities in the community, and individual and 
family counseling. 

L Group 

The most important and consistent strategy is a peer counseling group, called the 
Leadership Group. It meets three times a week at each school and is led by the 
SEYSC Leadership Counselor. The Leaderehip Group meets dming the regular 
school day, scheduled on a revolving basis so students do not miss any one class 
more than once a week. Activities of the Leadership Group focus on building trust, 
learning social skills, and learning to cope with the myriad problems faced by the 
youth. The students work together to help each other imderstand tb.eir own and 
each other's feelings and they learn to provide peer support to each other and 
friends. The Leadership Group is a place where everyone has equal respect and all 
conversations are held in strict confidence. The members of the Group agree to con- 
fidentiahty and they are very strict with themselves and each other about that rule. 
Other rules set and adhered to by the Leadership Group are: 

• regular attendance 

• no "put downs" 

• listen to others, and 

• participate 

Specific group activitiss are taken from a v...iety of sources that the counselors have 
available to them. Several examples are Usted in the Appendix, but there is no set 
currictilum. 

Experience shows that it takes at least a few months for the group to soHdify and 
start to interact with trust and respect, i.e., "feel like a family." One of the activities 
that contributes to this is the annual Outdoor Challenge Course. This is a day-long 
event sponsored by the North Portland Youth Service Center for nimierotis youth 
groups in the Portland metropolitan area. During the challenge course, a day-long 
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event, youth engage in a variety of physical activities that require teamwork and co- 
operation in order to succeed. After each ^'challenge,'* the Challenge Course leader 
sits with the youth to process their physical and emotional reactions. It gives them 
an opportunity to become aware of and manege personal firustration levels in a 
structured and supportive setting. Additionally, it helps the young people acquire a 
sense of their own leadership style and what leadership role(s) they play in groups, 
a significant activity for youth who would not ordint rily be talking about their lead- 
ership capabilities. 

2. Leadersiiip activities in the school building 

Because two important goals for this program are institutional change and improv- 
ing self-image of the participants, engaging students in school-based leadership ac- 
tivities is a natural course of action. While each program wiU, of course, tailor the 
activities to complement the culture and the climate of the school and its students, 
the important feature is to engage the youth in actions that will have an impact on 
the school and will earn them public recognition* The result of this type cf experi- 
ence is best stanmed up by one of the Leadership students: ''...you feel like you can 
take on the world.'' 

Two major activities will be described here, but there are, of course, many others 
that could be attempted in different schools* 

• Meeting with the Principal 

The Leadership students wanted to ''make the school a better place to be'* so 
in their Group they brainstormed what they might want to discuss with the 
principal* They then pared down the Ust to include only those things that 
were in the realm of reality and they developed a rationale for each* The 
Leadership Coimselor set up a time for the students to meet with the princi- 
pal and present their ideas. Jt'or most of these students this was the first 
time they were in the principal's office without being in trouble! The princi- 
pal listened to the students, reacting to each idea, giving a thoughtful re- 
sponse about what could be changed and what cotildn't be changed. He ex- 
plained that some things are not even in his power to change, a meaningful 
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' lesson for some students who have the impression that the principal is the 

autonomous monarch of the school. 

The meeting ended with the decision that a certain school policy would be 
changed: the following year, the school would ofifer guest passes for school 

^ dances, whereas in previous years only students enrolled in the school coiild 

attend the dances. As a result of the positive approach taken by the Leader- 
ship students in this meeting, several things happened. 1) The principal is- 
sued a memo to the student body saying that if they have ideas about how to 

' niak3 the school a better place, they should feel comfortable approaching him 

with suggestions. 2) At the first dance the following year, the principal for- 
mally announced the new policy and gave public recognition to the Leader- 
ship Group. This recognition began to change their image in the eyes of 

^ their peers. 3) The students in the Leadership Group felt truly listened to by 

a person of authority and they began to see the principal in a diflferent light. 
4) The students saw that they had "power*' in the school, and in their lives, if 
they use an appropriate approach when dealing with persons of authority. 

• Sponsoring a School Assembly 

One Leadership Group was concerned about the level of drug and alcohol use 
by students in the school and they did not feel that the health classes were 

i providing enough information or gtddance. In Portland, there is a talented 

group of local teens called "Teens and Company" who stage programs and 
perform assemblies for peers about drug/^alcohol, responsible sexual behavior, 
peer pressiu'e and other related issues* Three students from this Leadership 

► Group received permission to preview a 'Teens and Company" performance 

at another school with the charge to return to the Group with a recommenda- 
tion for further action. 

\ Following their preview they decided that the performance would be "just 

what the school needed** and so they recommended this to their Leadership 
Counselor who obtained support from the principal. The Leadership Group 
then L>d afler-school sales and other activities to raise half of the money 

) needed to hire "Teens and Company"; the school matched their contribution 

with the other half The entire student body attended the assembly, which 
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was a success* The school counselor, the Leadership Counselor, and two 
members of the Leade.rship Group introduced "Teens and Company," assur- 
ing public recognition for the Leadership students* After this event, other 
students inquired about joining the Leadership Program* 

3. Leadership activities in the community 

The Leadership students engage in a variety of commimity service projects through- 
out the year. As a group, they plan them together and they use their Leadership 
Group time to discuss the activity, i.e., what it meant to them, what it meant to 
others, and how it feels to be a contributing member of their community. Some 
sample projects are: 

• Shriners Hosptial — ^The students wanted to find a way to help other yoxmg 
people who are in need of companionship. After considering a number of local 
possibilities, they decided that the Shriners Hospital would be a good place to 
do that. They made two trips to the hospital to be with the yoimgsters there. 
Some of the youth in the hospital were yoimger and some were older, but 
with all of them they played games, talked and made "friendship bracelets." 
The students felt good that their small contribution of friendship and time 
was greatly appreciated by both the children and staff at the hospital. 

• Homeless Christmas — ^During the hoUday period, the Leadership Group 
contacted the Homeless Family Program and told them that they wanted to 
contribute to the children of a homeless family. They were "given"* a family, 
and received the names, ages and interests of the children. Each of the stu- 
dents brought to school one or more toys for each child in the family. At a 
designated time, the Leadership youth met the family, gave them their gifts 
and played with the children. 

• Tucker-Maxon Oral School for the Deaf— The Leadership Counselor in- 
vited a speaker from the local school for the hearing impaired to talk with the 
students about hearing impaired persons. In concluding the talk, the speaker 
invited the group to the school to meet with some of the hearing impaired stu- 
dents. Before the visit, the Tucker-Maxon teacher worked with the Leader- 
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ship youth to prepare them for the experience. At the student meeting at 
Tucker-Maxon school, the hearing impaired youth talked about their personal 
experiences and described how they cope with communication difficulties. 
There were many questions asked and answered, and the Leadership youth 
left with a greater sense of understanding and compassion for handicapped 
yov^K A joint picnic was scheduled for the youth to meet again during the 
stmiL. ir. 

Other community activities include volimteering at a simamer camp for handi- 
capped youth, participating in a youth lobby day at the state capital, organizing a 
clean-up crew at the beach, sitting on advisory boards of the Southeast Youth Serv- 
ice Center, the MetropoUtan Youth Commission and selected library boards. 

4. Individual and family counseling 

In addition to the personal and academic guidance that occurs during the Leader- 
ship Group meetings, individual and family counseling are an integral part of the 
Leadership program. After students are referred to the program in September, 
there is an interview with parent&^guardian before the student is officially in the 
program. Following that, the parental involvement can be summarized as follows: 

• minimum of one phone call per month 

• regular information is provided about individual student progress 

• referrals to family coimseling if necessary 

• parents are put in contact with other teachers for conferences 

• home visits to meet with parents on an as-needed basis 

• provide family coimseling on an as-needed basis 

Leadership Counselors work imtil 9 p.m. one evening per week so they can more 
easily contact parents either by phone or in person. 

It is difficult to describe the counseling component in this program because it is so 
integrated in every activity and every contact between the Leadership Counselor 
and the students. The Leadership Counselors are different from traditional school 
counselors. Because they are not school employees, they can be more flexible both 
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in schedule and in style. They can be accessible to the students and their families 






an3rtime they are needed. 






At all times, the Leadership Coimselors focus on the current strengths and fixture 






potential of the youth rather than on past failures or inadequacies. Students in the 






program see the Leadership Counselor as an advocate and mentor as well as a cotm- 






selor; they know that they caji always call on their Leadership Counselor whenever 






they have a problem, be it peisonal or acad^nwc. 






Tb"* Leadership Group is a haven for many of the students, a place where they feel 






safe and able to express their feelings and frustrations. As one youth says, "Wle 






were like a family, not just a few kids getting together.'' 
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Replication Issues and Checklists 

In replicating a program such as. this one, there are many important issues to con- 
sider. The planning suggestions here assume that the program is being operated by 
staff in a community agency, i.e., not public school employees. These suggestions 
cover the following topics: planning, personnel, community and school relations, 
student recruitment, school-based leadership activities, conmunity-based leader- 
ship activities, parent involvement, documentation and evaluation. 



PLANNING 



This section outlines steps to follow in deciding if the Leadership program is appro- 
priate for you, tailoring the program to the needs of your students/district, securing 
necessary approval and funding, and establishing a policymaking structure that 
permits decisions to be based directly on the needs of the youth. 



Suggested steps to follow... 

G Determine school district intersst in the Leadership ,,;rogram 

(... does the district have a commitment to this type of program for at-risk 
youth in middle school?) 

G Seek school district commitment to planning the program and selecting a 
school where there are students in need of such a program 
r... which middle schooKs) would benefit most?) 

G Gain written commitments from both the district (superintendent) and the 
building (principal) 

(... will commitments be honored if/ when leadership changes?) 

G Identify a school coordinator to work with the agency coordinator in plan- 
ning the program 

(... so there is school commitment from the very beginning) 
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Q Outline a sequence of activities that will involve the rest of the school and * 
the local community in initial stages of planning 

r... a work plan with a timeline of events that need to occur before the 

program begins) ^ 

Q Work closely with community groups who represent the ethnic backgrounds 
of your students 

(. . include them on your advisory board, if you have a separate one for 
your project) 



PERSONNEL 

The Leadership Counselors are professionals who are responsible for serving the 
youth and their famiUes. They must be responsive to students, parents, school 
administrators and the local community* It is a team effort and depends on person- 
nel who are committed to the leadership potential of at-risk youth in middle school 

Desired characteristics for counselors in a Leadership program are: 

• demonstrated ability to work with youth who face multiple barriers to school 
success 

• at least three or four years experience as a teacher or counselor in a school or 
a social service agency 

• successful work experience with middle school youth 

• familiarity with local coramunity agencies working with the target population 

• ability to work equally well with students, educators, community leaders and 
parents 

Suggested steps to follow-* 

Q Agree on number of staff needed and an appropriate staffing pattern 

C... if the program operates in two schools, will there be a counselor for 
each one?) 
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□ Develop job descriptions using the above list of characteristics as a guide 

(... refer to district guidelines, if necessary) 

□ Develop standards for selection 

(... using an interview team representing both the school and the 
operating agency) 

Q Interview and select staff members 

(... avoid any political pressure to hire a person who is not your top 
choice) 



□ Establish roles and responsibilities for personnel management 

(... who does what and who reports to whom?) 

□ Identify needs for staff orientation and training 

(... depends a lot on prior experience of staff) 



□ Design plans for staff training and ongoing staff development 
(... look to existing leadership programs for assistance) 



COMMUNITY AND SCHOOL RELATIONS 



Commianity and school relations involves establishing and maintaining effective 
two-way communication between the program and students, parents, teachers, ad- 
ministrative staff and community organizations. Effective community relations 
will: 1 ) generate commimity interest and support, 2) provide the program with op- 
portunities for community service projects, and 3) give the local community a feel- 
ing of ownership and pride in the program. 
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Suggested steps to follow... 

Q Determine how to describe your Leadership program for at-risk middle 
school youth 

C. design an attractive flier that describes the program benefits for 
youth) 

Q Review factors which will aflfect the community's perceptions of such a 
program 

(... try to anticipate potential concerns and address them quickly) 

Q Introduce the program to key community individuals and groups 

(... get on the agenda of meetings of the Chamber of Commerce, Rotary, 
Kiwanis, etc.) 

Q Establish and maintain contact with local media 

r... know the education writers for the metropolitan area 
newspapers as well as neighborhood papers) 

Ql Prepare program information materials 

(... develop different materials for different audiences) 

Q OfiFer presentations to local commtmity and education groups on a continu- 
ing basis 

(... make presentations that highlight student successes and school 
benefits--use students in these presentations, too!) 

Q Give consistent positive reinforcement to the local community members and 
school staff who contribute to the program 

(... perhaps a Leadership Newsletter that profiles people you want to 
appreciate) 
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STUDENT RECRUITMENT 

It is very important that you attract the target population for whom the Leadership 
program was designed* These characteristics are described earlier in this guide. 
Because teachers are desperately in need of help in dealing vith the most at-risk 
youth, it can be a temptation for them to be rather indiscriminate about referring 
youth to a new program serving at-risk youth: therefore, the program must be clear 
about wliich students will be most appropriately served* 



Suggested steps to follow**. 

□ With the school coordinator, clearly describe the youth for whom the project 
is intended and present this in a manner most acceptable to the school 
this will assure that you serve the youth for whom the project is 
designed) 



Q Identify the recruitment procedures and timelines 

including the school staff will prevent unnecessary student schedule 
changes which disrupt classes in the fall) 

Q Be clear about not accepting students you feel will not benefit from the 
program 

but be prepared to make appropriate referrals, for example, to a 
substance abuse or teen parent program) 

□ Interview the students for their interest in the program and select only 
those who you feel would profit 

make sure the students are clear about the ! — gram goals and how 
they will work on their leadership skills) 

Q Interview the parentCs) of the student, giving an auiirate picture of what 
the program is intended to Jo and how parents will be involved in the pro- 
gram 

r... acsure parents that their child was chosen because of leadership 
potential) 
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□ 


Help students learn to be advocates of the program so they can help recruit 








to fill available spaces dtiring the year or for the next year 








the students are your most effective advocates) 


• 




SCHOOL BASED LEADERSHIP ACTIVITIES 






One of the primary goals of the project is to bring about institutional change in the 






school building. Because each building and each building administrator are differ- 






ent, specific strategies will be tmique for each school Vfhet is most important is to 






make this effort be both planned and structured, as well as flexible, to meet imme- 






diate needs of the student and the ever-changing conditions in the school. 


• 




Suggested steps to follow... 






□ 


Make sure that the principal and the school st^ are aware of the goal to 








cause institutional change 








(... you don't want to surprise a principal with an unexpected request 








to negotiate on a rule or policy) 






□ 


Use the Leadership Group as a mechanism to teach youth about leadership 








and authority 








r... demystify it as much as possible by geting them close to the school 








leaders in a positive way) 


• 




□ 


With the students, brainstorm ways that they might get involved in meet- 








ings with administratoi^ about making the school more "user fidendiy to 








at-risk youth 


• 






C. positive power and positive thinking will result in positive self- 








concept) 










• 
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Q Seek activities that the students might engage in that will make them 
visible as positive leaders in the school 

(... many of these students have been visible only in negative ways in 
the past) 

□ Work with the staff to assure that the leadership students receive public 
recognition for their efforts and achievements 

(... give the principal and teachers ideas about ways to reinforce 
the positive leadership activities) 



COMMUNITY BASED LEADERSHIP ACTIVrnES 

Many yotmg people today are disconnected from their immediate surroundings; 
they are lonely and may not feel that they are an imnortant part of their family, 
school, or coxnmunity. All early adolescents need to feel connected; those youth who 
feel that they belong, are accepted and useful are those who develop strong commit- 
ments and attachments to others. They need to develop positive bonds and develop 
the strength to say "no" to the negative influences in their lives. One of the pur- 
poses of the Leadership project is to help youth develop positive comiections, e.g., 
healthy friendships and relationships with others, rather than detrimental coimec- 
tions, such as gang affiliation. As the Leadership students engage in useful and 
meaningful community service projects, they begin to bond to the significant groups 
that surround them-family, peers, teachers, and other members in their local com- 
munity. Because the learning activities in the commxmity can have a profoimd 
effect on the personal and social growth of the youth, they must be very carefully 
planned and monitored. 

Suggested steps to follow... 

Q Develop your rationale for engaging students in community service activi- 
ties 

r... so that students, as well as adults, will understand) 
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G With the students' ideas and contributions, plan a series of activities for the 
year 

r... use group meetings to brainstorm ideas of community service 
projectS'-revise whenever necessary) 

G Agree on criteria for a meaningful community service activity 

how will you handle a suggested activity in the community that is not 
appropriate for your students?) 

Q Establish a procedure and materials for monitoring each activity/project 
what questions and preliminary research should the students do in 
order to prepare for the experience?) 



ERIC 



Q Establish a procedure and materials for monitoring each activity/project 

C include preparation and folkw-up activities so the project fits into the 
students' lives in an integrated way) 

Q Establish a procedure and materials for evaluating and synthesizing with 
the students each activity/project 

at the conclusion of the activity, the Leadership Group should 
articulate what they learned, how they have changed as individuals 
and as a group, and how they have demonstrated positive leadership 
skills) 

□ Make your community sendee activities known to the community 

C encourage students and staff to make presentations to local groups 
and key individuals) 



PARENT lOTOLVEMENT 

Close communication with the family is both critical and challenging. Many of your 
students may have very fragile family relationships and the more you can do to 
strengthen those bonds the better prepared your students will be to succeed in 
school. The commitment to establishing and maintaining close coromunication with 
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the students' parents/guardians may mean that the project staff will work flexible 
hovxs on certain days of the week. Parent contacts shoiJd be coordinated with 
other home contacts from the school. 



Suggested steps to follow... 

□ After a student has been referred to the program, invite the parent/guard- 
ian in to discuss their son/daughter's participation 

the more personal contact you have with the family the more positive 
impact you will have) 



□ Inform the family that they will be hearing from you on a regular basis to 
keep them current about their son/daughter s progress at school and in the 
program 

some of the parents have had only negative contacts with school and 
your contacts will be more ihan welcome!) 

Q Cormnit to having at least one telephone or personal positive contact with 
each student's family once a month 

C use the mail if telephone contact is not effective) 

G Use positive postcards (refer to the Appendix) as a qtiick and easy way to 
communicate 

inundate parents with positive strokes about their youngster) 

Q Get to know the parent/guardian well enough so that you can help them 
with referrals to outside agencies if necessary 

their trust in you will encourage them to act on your suggestions and 
referrals) 
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DOCUMENTATION AND EVALUATION 



Your needs for documentation and evaluation will depend on local school district 
and agency requirements, as well as your funding sources. Nonetheless, it is always 
in the best interest of innovative programs to carefiiUy docimient program activities 
and successes. This checklist will ensure that important steps in evaluation and 
documentation are not inadvertently overlooked. These steps may or may not occur 
in the order given, and, in some cases, may be left out altogether. 



Suggested steps to follow... 

G Determine needs for student records in addition to those already kept by 
the school 

(... what information will facilitate the documentation of student growth 
and progress? Is it already recorded by the school?) 
Ql Design a system and forms for documenting student activities 
(... refer to the Appendix for a few examples) 

Q Keep ongoing and regular documentation of individual student progress 
(... it is very easy to forget significant events if you do not document 
immediately) 

Q Doeimient all individual and family counseling sessions 

C. consider the balance between confidentiality and the need to keep 
accurate records of all interventions and contacts) 

d Determine the need, purpose, and audiences for evaluation data 

C do you need to evaluate the program in order to secure outside funding 
or make program improvements?) 

Q Determine budget and staff resources available for evaluation 

(... how much actual staff time will it take to gather and analyze data 
and to write evaluation reports?) 
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□ list important questions that the program staff feel shoiild be answered by 
the evaluation 

r... what would you want to say to an interested principal who asked for 
5 ways students benefit from the program?) 

Q Design and administer pre and post program instruments 

(... be honest and clear with students about why you are asking them to 
be a part of the evaluation) 

Q Analyze and publicize the results of the evaluation 

(... share positive results with the school district and the local media) 
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In Conclusion 



Leadership parents say^ 

...it did a lot for her confidence 
...calmed down his aggressiveness 
...good for building self esteem 
...it doesn't meet all needs but a good start 



Leadership students say, 

...every student in the school should have a group like this to belong to 

...we are just like a family, we help each other out 

...sometimes it feels like you are so powerful, you can take on the world 

...I guess all that counseling finally paid off. I'm getting along with Dad now and 

doing great at school 

...It feels'so much better having the focus off of me in the family. I feel like the 
pressure is off of me finally (stated after considerable family counseling) 



School staff say, 

...it prevented these kids from certain drop-out status 
...outside agency involvement is crucial 

...focusing on leadership skills was very important for the success of these 
students 

...builds student confidence in things they can do 
...we should start at earlier grades 
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Ten Tips for Leadership Staff Survival 

1 . Kemember, you can make a difference in these young lives. 

2. Don't expect ixnmediate statistically significant results. 

3. Don't let the mean Miss Giilches get you down (remember the 
Wizard of OzW. 

4. Remember that young people don't always know how to say "thanks for 
caring." 

5. Only about 4 percent of all American families reflect the traditional 
"Norman Rockwell" image of familjr, you may be providing an important 
role model. 

6. Try to maintain a sense of humor, even on the worst day, and 
remember that you're not alone in your frustration. 

7. Listen not only to the words students are saying, but also to what they 
would like to say (instead of reading between the lines you are listening 
between the words!), 

8. Don't take kids' behaviors peraonsdly. They have hard times and are often 
angry~you are just a convenient target. 

9. You are taking on a challenge that you cannot do alone, so get other 
adults involved as much as you can. 

10. "If you find your socks don't match, stand in a flower bed." 
fJ fVnn'rt^ Afraid of the Dark. Remember the Nisht Eainbow) 
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Appendices 

A. Publicity 

B. Forms 

C. Learning Resources 

D. Group Challenge Course 
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Appendix A 

On the next pages are three articles about the Leadership and Dropout Prevention 
Project that appeared in the local newspapers. 
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Innovative program lets 
leadership skills blossom 



BTiOHNM.GRUND 
SuHtditet 

To am B«ek« priftcifMi of SoUwood MiddJt Scbool. 
mock of tht MoetM of m janoywo MU-dropojit 
« lb« ocbooi can bo •unbtMd w uo wty thi , 
w«S*« Uu oi^iMW uho omU^ k»k K tbMW^ 
iMikw M (hM Uu Um mo thtnoohroi m pooplo 
wbo cmU b« Mtro, poopio who htvo tooMUtec 

k« tM WM^iiy o< botoc Mccoiofttl ot tchooL 
la liTHntr^ti aodal atraenira of a soMdla Kteoi* 
brif^ riM h i ti ^ trottbtod aitt dao i i loaii tw aa tod 
fluMaaiTai on tha oHUida kwhiftc »t7 art 

niac 10 bocMM togaawa g*/ -tuaad^ i 
I Miltti aimath^c <^ *^ 



Midway throat tha TMT. tho atvdaM autt to wofk 
oaUatolattgaatleaaUoyhavioriaptWf ttfaac 
th« adwaL Ttei thof SMC with tha pmaipal to haah 



Book aayai 

two^aa*^ pfofttm. Badt Mf*. f^^^jj^ 
sUdMia aK«aaacf : " Yoa hava aoaathinc to otfar that 
iaaar gmp: yo« cn bo a part of that inaor tmp: yoQ 

ca« tood a a agaiat of that ianof poup/* 

Th# p(o«T«oa, ottdalir caliod tha U*<**«J* 
Dippoyt Prw^omh. ^t>fTam a«i J;;*^^ 
••Paifa'a powp" a.W ooMaator Palfo KiiifhC aanrot 
10 to II mdaatft a< tho achooL Tha tchoot baa aarorat 
othar pioriM kJt "atHiak" ituda^. b« tha 
UadaraWp gfwip ia diatJMiWa ta Hwal waya - and 

diitMMy auecaaafol. Xaifht aayt. ^ 

abia waa U) add ft w»w dimawioo to kaapipf 

it^yowh i» aehooU'* aha aaya. ''Wt w««^««nt 
thaiB lavaM iaadorakip trainififf 10 tbn eooU know 

fim kMd thtf thay had aoMkiof to offar paopla. 

la ah«%, tho ffoap hoJpa Ha atadaou boo«M^^ 
by gt^ iho« tha oppo. -»ity 10 laad< ^alpa ih-i 
bioS^ yaapocaiMa by haadiof thy "ip oaiiWH ii a a 

Othar diidDcthra i^uatM art. flrat. tba ittoaa oo 
f«.ily iafphrwMac "iLS 
coMaaaior aa a paraoa iftdapoodaot of both adsool 
offtdala aid paraou. . 

Kaicht 8M0U rtniariy wHh ttttdwrta parwtfa ^ 
alaotaikawitktaaekarf. butmoatof hKtiaMoatha foo 
iM tptM wtk tka atudottU. Thay maat wkh bar ihm 
Usoaa iraak aa a frtMp. and IsdMduaUy aa tha aaad 



Whan tho roup ftaiu wotkiwc wgathar at tha 
batia«of of tha acbooi ytar. Wo 10 tkro^ 
ortfroo(la«iuintotniftooaafloihtf. Kai^ tay^» 
TTiaataadarahiptrataiaf boff^. 

**8aikalH what t do U ttach tht dda to advoealo m 
thonaaivta/' aha aaya. Tliay Uani that thay caa itia 
•ffoetha atopa to halp aohro preblama thay nujyhara 
with taadkora. othar itttdaau or ftmiiy macobara at 
hotaa. 



• 1t}ia ia tha fir«( tiM tkM I kaow of that aay of thaM 
Uda hava m dawa aooaa lro« tha pria apal of tha 
school aad wotkad oa prablaaw/* Kaifki aayf^ a a 
way of * * iacttec tha Uda aMka tho achoot Bora thak own 

^^bay F«P« ycf^^ Back aaya, Laat 
Toar ha apaat half a day wkh tho atodaatt UMooiac to 
lhak t»qtt*att. ftt^t thaaa hia pote of 
pnAUaia Lod fawraay claariaf tha ak. TJa itad*^ 
oaaviMod Bock to chaafo tha achool'a poUey to aUow 
rnann or liwim ti-h- n^ A ni^* 

-ThM waa a ckaBft..u>l poUcy/* Back aaya. 
••(Q«aata» caa bo a iMd pfoMav aa a ackaol daaco, bu 
(thoaowpokey»iawarkki«.** • 

Bock cad tho atadaata waro abk to aharo idaaa 
«MUaUy.haa8yt.KawaaaUolotaUthaoitharaaaaaa 
b^d aoMO aolkka that Hwaad arWtracy to thaau 
•Ml lhay waro>iato tott him how th^ 
fr«Mthakpaiato(ttew. ....^ 

<*T!My had oaBarikip ia t(ho »aatkHr)« Back aaya. 
'Thay wato w rit ptaparad. and thay aaw tSa taoaka,** 

Taartwabip tnMag ia 'aai aU tha groap ia abeoc 
howwvar. Kaigte aaya. •'ActaaAly. a lot of paar 
oo^aaa^ag ooao aa»** 

AooMaaraapoaaafreaithoatadaaUaaclyoaia. *1 

dUbi*t teaw ethtr paopia had tho Myno probtaa I 
dld«"Xaickftaaya. 

Sha daacnbaa tha itadaau ia tha pragnea aa **my 
bright, high aaargy..Aoat of thoaa ara acsha. 
tspaciaatki laaraacv, noot of thaa aio vary aaoMha. 
carkHrkMtfTtdaak." ^ , ^ 

CoMMaay la wi i vci ei aa i . at achoal aad ia a widar 
Maao. ia aa iKpaitaat p«t of tho pcognau Stadsma 
hwoboaaaiai ga a d toayariatyofeom wm i fy boyda 
vharo thay tako aa ecdto pan ta ahapiag thair 
coamaky. Eariiar thia yaar, tho a ta diia daddad to 
do aofBothiag for aaady ckildraou llMy viakad hoiMiaaa 
(amiUM at tha Portload Impact faaaily Baaourca 
Caotar. tahJag tham pracoota aad apaadiag tha 
aftacnooo. Kaight mya k waa a high poiat, 

•Tva awar aaaa iKom ao k)ciiaad.** aha mya. ''You 
<»ttid rvaUy aao ChHfMmaa ia than* Thay waatto gtva 
•ooMthkg to aoflBoooo youagar thaa thamaahroa.** 

Sha ooflndan that attitada a graacar mark of auecaaa 
thaa thtir iffipravamaot is fradoa. "Moai of tham Uavo 
hara taking mora rtapooajbOity for thair actmaa aad 
dcaiiag with adttkaia a much mora aduHmaaaar. aha 

Mya. 



**MeatofthakidaaraitiUiaachoola&dthatwaa tha 
iotaaiioA.** Kaight aaya. 

Part of tha program ia that Knight auya with tha 
atodoattoaoaihaymo»aowoklghachool. Shamaou 
wkh tham fogaiariy 10 koap up 10 data w*k how thay ra 
dofag. Tim pft>gram alao cootkuaa thnmgk tha 

Xaigkt aaya aha*a laaraad aama aianda kaaoaa from 
thopcogram. **TUa may aaaad aimptkak. but it'a trua 
to ma - tho moat affaawa thiag ia thm thay hava 
aooMbady wkojuit tovaa Otaatao matiar what thay do. 

*Tva alao laaiaad that tha faauUaa thay eoDM from 
alao oaadaomabody thay can raJau w. A U>t of UmUiat 
hava tha aama sagativa ramambraacaa of achool thair 
Udado.** 

Haviag tha focaa on "liadarah^" rathar thaa 
•*dzopompc«vamioa'* ia imponaau aba thiaka. It givaa 
tha grou^ a poaaiva focna and boo«a tha agoa of 



"Whaa yottWa got tha homo asd tha adieol working 
togatiMT. amaaag thioga can hippoft.'* Back tayt. 
*Tva aaaa aoma raalJy asgmficani chtngaa wvh kida. 

UiJ a aoccam ha faala good abottt. 
**It'a • tragady of iragaoMa whan tha kid haa 
U«inaiid>aa potasmal and tha achool faila.** ha aaya. 
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Success alone won't ensure program's survival 



ByJOHNM.QRUND 
Surr Editor 

SuccetsfuC. iiinov«(iv« progrAm* for **»l-rWi" 
youth at S«Uwood Mkkil« School m • UMn of 
whtl tht fuiur* mi(hi U Uko if Gov. Neil 
rtcld»chmi<ll*B OilMfMi** Agtndm UIim hold, 
■rcordinic to ihe iic}mk4*b prlncifvil. Dill lUfk. 

Iriink«tly. th^y alio may \m m f(»rclMito ul what 
C4iul(l h«i»p«m to tin* Cttlldrt'tt*s AK<inda if ita mont 
critkid a»inp(MMmt ia lacking — onuugh luiidiiig 
at the rlfht placaa M tha right timea. 

Leadership counaettng. • program that has 
&hown great promUw !n tho two yenra R has l>een 
oiioraling at the acho(»l, may dio next year if Beck 
aitil the kIiik)) district catt*t find luiuliiig to 
continue it. 

*i think wa*rt doing an exceptional job with 
(at>riiA youth), but lt*a only by the graces of 
liHviitg the funding available/* be says. 

*l1i(t btad(*r?thi;t pritgritm wmh fuiMlt*4l by u 
two>y(mr, 9M4.0(XI gratit fritm tint Kr(*4l Meyrr 
CMmritable I'ruMt aa {wrt of ibeir iinithiial.1 on 
programs (or at>rlsk youth. The grant was 
Itttent^^ t4) be atait-up money that would give the 
program a chance to demonaArate its success and 
then find other funding. 

Ilie pnttilem ia, Beck says, titat the program 
h«s l>ei*ii successful, but other funding hasn't yet 



been found. TIm current funding will carry tha 
program throvgli next Augual and no farth#r. 

Tho program la optra<a4 by foftkmd Impact'a 
Sootheaat Youth Service Center, which paya the 
aatary lor Paig« KHighi and another counaek»r to 
aervn atndenU M Hoaford Middla ScHod and 
Cleveland High Schooe aa wei at Sellwood. 

**l don't know what tl»o fnturoia." Kikigbtaays. 
**Wo*ro lH»pi«tg tliat the achoola will figure out a 
way to i»kk R up lor themaelvea.** 

Knight. wl»o has worked with other anti- 
dropout programs, including another at Sellwood 
whkh is funded by aUta Student Retention 
liiltiativa money, believes in the effectiveness of 
tlie leadership program. 

"In a way. I believe that a)t ptNiplu have 
h!mh*r»hip potential.** situ says. •'It would he 
neat if there were amall groupa like tbia for every 
kill ttt ta-h<K>i.** The gn>ur»A ciniM have dilfrreot 
fiicunes. and Knight saya. **| could aee this lieing 
tt!H*tl M uuHtlmr of way.i in a|| m ImmiIs.** 

Ilet-k n^reoM. lle*d tiki* to neo mttre Mpaccs in 
tlie pmgrain. lie thinks the xIkkiI could eauily 
accontodate ait or seven more counselora like 
Knight. It would bo costly, he says, but cheapiT 
tban the itther aUematlvci f^r eicample the 
eventual cost to society of dro|»Quts. 

The school board has already naid that more 
alternative education pn»iecUi will ni>t be consid- 



ered, ao programa need to be found that keep 
studanta in tlM BuOnatrei^. Beck eaya. If tbat'a 
r»ioc M dona. R iHHNb to hi dona aarly. 

Fully 0(ie4hird of the district*a .10 percent 
dropout raU cornea between gr««iaa eight and 
nine. '*Tlioy'm Bioi nvan getting to hick •choot*" 
Beck eaya. "Uaten. you can Identify potential 
dropiHiU in kindergariea.'* 

Sit»d<*nU pariicipiHaa in the program ahNi egree 
that R ahoukl l»e aaiwrnled. hf Oakley eaya. 
***rhey ahoukl make R even bigger.'* 

*rhmugh Ra Um printary programs that have 
actme aapect of dropoUi preventicm. Bedi aaya. 
•*We*rc reaching our nKist^mublod 30 to 40 
atuth*ntfi with some (maiorl help - and it's 
making « nta}oc. major differenco.'* 

if adeituate funding could be firovided iind the 
programa e&panded. Beck predida that the 
distrkt could eventually get W percent of Ra 
Ktudent^ througti f<»ar yeara of high atlioitl. fwil 
tttnt Mtriingly alKMU It.** lu* Miyi . 

**(4SttllwiMM| School It) re<!ogni/(!d as one of the 
sucirejiiif »l imklcts for this kind of progrant." fleck 
suys. Uiink R'a tho In st going in PortUftd. I 
really do." 

Finding funding to continue even a successful 
program during the next several months will lie 
diflkuU. however, even considering that, as Bock 
notes. '*succe3a apeaks with a loud voke.** 
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If you have to choose a label, call them leaders 
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tljJOIINM.aitUNIl 
Starr R<liU>r 

Arter a K«N»d scyskin in tha leoderfihip 
cttun^rling irroitp al ScIIwikkI Mitldlo Sch«K>l, 
tludcnl Jo« Oaklej 5sy9, "...you feci It\e yoxs can 
lake on lha world.*' 

It is, in part, because of ihtl aoti <»f confidence 
and leadership ability the students le«m in the 
group — or diicover they always had that they 
hristlo at t^einf railed **prol>lem studenta/* as 
titcy were in an C)rr|;i>nian plioto aspttcm loM. 
mimim-r. Oakley May*i the ninnlH-ra ut the Rrtmp 
cun Ik> iH'ttrr ilcM-rilHtl wtth niii; wuril; 

•'lM!iiderji/* 

ni*ceu.**e of the positive image the group lia.i, 
siu(U-nt^ are uxiu^lly eager to gci in. {'rincipal Bill 
Rrck obscrven. Students even ;«*quosi K. 

Kftr Oakley, Anna McKay and Andre* Taylor, it 
still took some getting used to, however. 

**l had to get convinced,** Oakley &ays. **lt took 
a while.** At first, he thought "thsl it was for bad 
studf*nts. but it wasn't.** 

Oakley and Taylor st>9rtnil In the group last 
schtM>t year; McKay is in her first year. Tbnir 
capsule descriptions of what the profcram has 
meant to them are all positive, from McKay's 
stat«Mi>cnt that the program has hctprd tier gi*t 
ttiriKi(*Ji m'ImniI Ity troitiitii; Iht i^iHds iHltit. lit 
Taykir's claim that it lins helpeit tni|mivr his 
grades **8oniethncf<,** to Oaklcy*s feeling that 
bt'iog chosen for his leadership ability Ixwstcd his 
solf*esteem. 

One important step toward forming the group 
into what members call a **fam)ly** occurs at a 
Challenge Course In November. Similar to 
Outward Bound courses, the event stresses 
overcoming physical cimltenges. 

"ft brings yiiur gti>up togolher s^i you ran wnrk 
t«>gc'tlirr (nnill be a t«*tittt/* Taytiir says. Sonit* ui 
the tasks csn only be accomplished if the 
members id tlie group work titgi-thiT. For 
rxaniple. at oiti* point, the group has to Itiiild n 
human pyramid to coni|d«>ti* a tank. 

hi time, aftrr thr chatlrii|;«>cimrs4* nn«t tvi-rksnf 
Tgtilnr meetings, tin* members tit the groups 
coniu (o trust snd rely «m one another. **Tliere*s 
always soineonc else who cm relate with you/* 




ANNAMrKAY,JOR0AKI.KY 
**. . . ytm Ctrl Eke you mn 

Onkliry says. Tbey alio ftml nitw friends ami i«*iirn 
' » deal wfth thom es m gntup. 

**You*re used t<> using your own ide«s and y«>u 
havo to use everytK)dy*s,** Oakley sdda. 

After the challengii course, some of the high 
piMots of this year and last year were: 

• The merit system Taylor dovrk^pcd to restore 
order to group meetings which had gotten **outi>f 
control.** It uses tome of tho stipend money the 
program provides as rewards for following the 
five rules tho studcmts develo|>cd. 

• Tho MetntpnlUan Ynith Coinmission Confer- 
cn<*i! at Heed t*o!lt.*gc'reyt<>r urn} (mkley iiltuuuc.t. 
Thoy rixinte«l as two tif only four middlo srhotil 
s(ud«*nts nt the conferriirc ntotig with MK) high 
srlitxd students. 

*'l tluMight it would Ih* lN»ritig I thought it 
would Ih: something liko schtNil,** Tiiylor snys, 
*'liut it turned out really iiitt-rcstiiig ** 

**What was really great is that it was a whole 



ANI>ANIlHi?TAYU)K 
tnkrcmthcwarM** 

t<>l of kills working tof:ethi*r." Oakley says. **lt 
was like watching grownups on CHy OHtncil 
tiilkitig. It was real tnmfttr Issues. I fcU that 
.•«<»fiM*lhiti)t I siiid :rHsi:i»?iigto mnke u tliller etNv ** 

• A confirrence with Principal Bill B^vk. **ft 
took a totof gutstocimfront Mr. Beck and tell him 
what was wrtmg with the scltwd,*' Taylor says. 
When the group succeeded in getting Beck to 
change his mind al>oiit tho guest pfilicy for 
dances, it made them all feel important, he saya. 

* A Christmas visit to homeless children. 
I: •ie|«»peil a** their own ities. the trip **was really 
fun and wo felt really good aliout (it),** Oakley 

Here is what the three conrluded they had 
lemtied aiMMit loadership: 

Mrltuy: *'l!ow to get things across.** 
Oftkley: "flow to work with teachers !>etter.** 
Tnyltir **llow to get your feelings fiut.** 




.St 



Leadership Replication Guide 



Appendix B 

On the following pages are samples of the type of tracking and documentation forms 
used by the Leadership Project. 
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Record of Contact 



student. 





Date 


Person (e.g., studant, 
parent, staff) 


Result/Comments 
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Academic Coordination 



Date. 
To: 



From: Leadership Counselor 

One of our Leadership students, » is in your 

class and we are working with him/her to improve 

leadership skills. If this student is demonstrating positive and/or negative 
leadership in yotir class, either academic or behavioral, please let us know and we 
will work with this student during the Leadership Group. Thank you. 

Comments: 



The Leadership Program 
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student Progress Log 



Name: 



First Semester Second Semester 

Grades Grades 



Course IstQtr. 2ndQtr. IstQtr. 2ndQtr. 



Comments: 



The Leadership Program 
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Positive Postcard 



Sample: 



The LeadershipProgram 
S.E. Youth Service Center 
926 S.E. 45th 
Portland, OR 97215 




To the Parent or Guardian of: 



Just to let you know... 



lERiC 
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Leadership Training Plan 



Leadership Training Plan for:. 
Current Leadership Qualities:. 



Goals 


Activities/Interventions/Skill Building 


Outcomes 


1 






2. 






3. 







Leadership opportunities: 



to 

00 
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Leadership Training iPlan 



Leadership Training Plan for:. 



Current Leadership QualiUes: ntvHi thinker ( p p Hf ^"^ snlvin gV Artistic- Creative Ideas. Good Listener 



Goals 


Activities/Interventions/Sk^'' '^ding 


Outcomes 


Improve Peer 
Relations 


-learn assertiveness skills 

-receive individual and group support 

-state opinions and observations in group 

-work out peer conflicts with mediator J 


-made friends in group 
-less conflicts with peers 

-learned to recpect own ideas; earned peer respect 
^^mmuAkated and expressed his thoughts more 


Raise Self- 
Esteem 


-give positive feedback when he shares ^\ 
ideas with the group iC^^v 
-participating in activities that help othgWL \V 1 
-accepting group feedback ^>i^^vC^\ 
-active involvement in grougprtjylal^ 
making proc|j^ff(^ 


^url\^M0no frequently in group projects 

-l^pA^l^ise more comfortably 
l-sa^SW and joked more and was motivated by teachers 
'in a positive way 

-sham} opinions and feelings more 


Increase Academic 
Performance 


-recognition N - '•Oi *v]S3^^ 

insult vath tf^d^^^i fiis needs/learning style 

-self advocacy ^^K^wachers 

-individual counseling 


-some increase in grades 

-more panidpation in dasses 

-took responsibility in class for his actions 


Increase 

Leadership Skills 


-observe group Interaction and share with group 

-community leadership activities 

-express self and get group attention 

-offer solution to a sroup conflict 

-co^lead group 

-video tape ^ronp 


-increased cooperation and trust 

-learned to advocate for self 

-improved self-confidence 

-took ownership of physical ability 

-improved listening/bommunication skills 

-improved self-esteem building 

-took responsibflity for group project 



LEADERSHIP OPPORTUNITIES: challenge course, drawing classes outside of school, bike trip and beach clean-up, youth lobby day, 
video project for teachers, peer counseling with hearing impaired youth, participation in group meeting with principal, attending 
Metropolitan Youth Commission nieetings 
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Appendix C 


1 

i 

^, 


Listed below are the types of resources that are helpful to Leadership Counselors 
as they plan and implement their group activities v;ith the youth. There are many 
other resources, both locally developed and cjmmerdal, that a new program could 
use. 


K • 
< 

r 


1. 


RsiVpr, AnHrefl^ The BRIDGE Curriculum Guide. Northwest Redonal Educa- 
tional Laboratory, Education and Work Program, 101 S.W. Main Street, Suite 
500, Portland, Oregon 97204. 




2. 


Before It's Ton Late-Dropout Prevention in the Middle Grades. A renort bv the 
Massachusetts Advocacy Center and the Center for ^,arly Adolescence, 1988. 




3. 


flar,f!»M Jflplf nnd Wells, Harold. 100 wavs to enhance self-concent in the 
classroom, a hanrthnnlc for teachers and narents. Prentice-Hall. 1976. 


• 


4. 


Dealing with DroDOutsr The Urban Superintendents' Call to Action, bv the 
OERI Urban Superintendent Network, Office of Educational Research and Im- 
provement, 1987. 


• 


5. 


\jr£tiis*JVLors6| iDOD Btid i^njTnTTionQ>xoiii> V'liiiciren s ivesource xcmU) dubtspxiiiic 
County Mental Health Program, 714 N.W. "A" St., Grants Pass, Oregon 97525, 
(503) 474-5365. (anger management materials) 


• 


6. 


nnlrlstein, Arnold P.. The Prenare Curriculum-Teachiner Prosocial Comueten- 
fiifiS, Research Press, 2612 North Mattis Avenue, Champaign, Illinois 61821. 
1988. 


• 


7. 


anl^lstPin, Ar^nlH P.,et al. Skill Streaming the Adolescent, a structured learn- 
ing approach to teaching presocial skills, research. Press Company, 2612 
North Mattis Avenue, Champaign, Illinois 61820. 1980. 


<er|c 
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8. Mahoney , Michael J. and Thoresen, Carl E. , Self-Control; Pftwer tO the Pgrson. 
Brook&'Oole Publishing Company, Monterey, California. 1974: 

9. Orr, Margaret Terry, TCPftpinty Stud ents in School. Jossey-Bass Publishers, San 
Francisco, California. 1987. 

10. Weisinger, Hendrie, Dr. Weisinerer's An^er Workou t Book. Qui21, New York, 
New York 10026. 1985. 



1^ 
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Appendix D 

Group Challenge Course 
Program Description 



qOJTflSK GOATfS AND PHTLOSOPHY 

The Group Challenge Course, sponsored by the North Portland Youth Service 
Center, is an experiential education opportunity designed to develop self-confi- 
dence, problem solving and communication skills, and to enhance group cohs- 
siveness. After each obstacle is challenged, processing discussions take place 
with thf/ hopes of bringing to light how individuals acted and reacted within a 
group setting. The Course itself is designed to take individuals out of their 
"comfort zones" in a way that does not threaten individual safety. The result of 
this often inspires honest and clear communication as well as boosted self-es- 
teem. Because each obstacle reqmres a team effort, individuals are taught that 
their input is positive and essential. 

The Group Challenge Course is appropriate for almost any group, including 
school-age youth, individuals in dmg, alcohol, or delinquency programs, coimsel- 
ing groups, sports teams, and adult groups. 

aETS TKRAL TNFORMATTON 

The course consists of 26 obstacles; most are gronp oriented, but several individ- 
ual challenges are also available. Most groups only have time to complete 5 to 6 
in a single day session. 

After each obstacle is challenged, some time is spent discussing the group proc- 
ess. Participants are encouraged to analyze their individual actions and discover 
ways to contribute to the group's success. 

All participants are expected to remain on the Course site during the time period 
reserved for their group. This includes lunch and break times. 

WATVF.T?/PERMISSION 

All participants must present a waiver/permission slip in order to participate on 
the course. Individuals xmder 18 years must obtain the signat'ire of a parent or 
legal guardian. These forms must be presented to the Course instructor when 
your group arrives at the site. 
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Amn.T OR ST AFF TNVOLVEMENT 

Each group using the Course is required to provide one adult leader for every 10 
youth participants. This leader is responsible for the group's overall behavior 
and is asked to assist the Challenge staff in ensuring that the participants follow 
the safety guidelines. Adult leaders are welcome and are encouraged to partici- 
pate with their group. However, we ask that they assume a non-leadership role 
in order to encourage clear communication and decision mak i n g among the 
youth participants. 

PRF-COTTRSE PREPARATION 

For a group to obtain maximal benefit firom their Group Challenge experience, it 
is suggested you take the time to discuss the purpose of the Course in relation to 
program goals. 

Also, having your group participate in cooperative learning/sporting activities is 
helpful. If you are not famiUar with these concepts, talk with the school physical 
education iastractor or call us for more information. Participation in these sorts 
of activitiep can help introduce the youth to what they will be experiencing on 
the Challenge Course. 
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N5rth5S5t^OT»«lUborBtory 

Eth0lSlmon-m WttKun$, 4woctef DlncMr 



C«nt»r for AdvanotmtM of Ptdflc EductUon 
C«nt»r f Of Niltenal Ofiflln, lUct. and 8« E^lty 

Eduettlon and Work 

Evftlustlon and AMMsmont 



PUnnIno and Swvloa Ceonfin^km 
{UO for Mm Education 
Schod l mpfPvamanI 
Taehnolegy 



Waaum Canter for Oruo^^raa School and 
CommuTMUaa 

jUdftftAJbhnaoaOiracaDr 



InatHutionat Davatopmam and 
CommunloaUoaa 

Rnanca and AdiaWatirtva SarvJcaa 

Jo9Jonu,Ok0aor 



CJ.eathr 

Managar, Hawaii Intaradive 
Talayis«nSyttam 

Oiartas Bai'iay 
Eduafen Dtf«c»f 

Wa^u^ion Sate Labof Council AFl/Clo 
RcbeftD.Ba/r 

Dean. OStWOSC School of Educatxxi 
Oagon 3:218 Lkwefsiiy 

Bartsra Be? 
JUtofnay 

GraaiFa!ls» Montana 
Jo<fth8i8{n«a 

WashinQton Supennttndani of Puw ic 
lns9uct)on 

Jioob Block (Vica Chairman) 
Supanntsnd^l 

MGs»oula Elenwnia.7 Diitnct (Montana) 

Ralna J. Bohanak 
Taad)or 

Coeur rfAtena Scnool Diatrict (kJaho) 
CaiaSnoCantwo 

As J'atant to iha Saattanr for Educaflon 
Fad«atad Sta»« of Mtaonasia 

WaiamO«n\maft 

Alaska ConvT,:»sionof of Education 
JaanM.Doba4h) 

Kauai Wgh/btannaifiata School (Hawai) 

JohnErickson ^ , ^ ^« 

Oft^ Supedntandani of PubBc InatnictSon 

jfifiyUEvans 

Idaho Suparintendani of PuWk: Instmccon 

Jiimea E. Harria 

Fif Inmtata Bank, Portland 



Educational 
Ubcratory 



Board of Dimctore 

RichardLHart 

Daan, Coilaga of Education 

Boiaa S:a^ Ikuverai^y (Idaho) 

MaityaHondaraon 

Taachar ^ ^ 

Faiitanks Schoo'. Distnct CAlaska) 

WiSIamHcialay 

Nonhwast ASaaka Naiiva Aaaoaaion 

ShirtoyHoSoway 

Curriculum Coofd'matof 

North Stopa Borough School District (Alaska) 

Jeny Jacobson 

Supwintandanl , 

kJaho Faila School Distnct (klaho) 

SpScaJoroman 
Suparintandant 

Aluka Gateway School District 

HomarKaama 
Supadntandant 

SiJam-Kaiiaf School Dtsinct (Oragon) 

Nancy Kaanan 
Montana Si^tarintandant of 
Public tnatnjction 

JohnKchI 

ColiaQa of Education 
Montana StatoUnivaralty 

DalaLambart 
Teachaf 

Eastmont School District (WaaWngtoo) 

Ros2andlund 
Taachar 

HiSsboro Ur^n High School District (Oragon) 

joaMcCrackan 
Superintendant ^ 
Ljockwood Elamantaiy District (Montana) 



101 S.W. Main SlraotjSulU 500 

andjOragc 
(503)275^00 



NWRELLAB 
FAX: (503)275-9489 



ZdaMcMurray 
Businaaa Woman 
Lewis^n, klaho 

G.AngalaNagangast 
Taachar 

Grt at Falls ^h School (Montana) 

NancyW.atman 

Oirectof , EEO/Affinnative Action 

Wayarhaausef Company (Washington) 

Bamay C. Pariier (Chairman) 
Supanniandeni 

Indap&ndant District of Bolsa (Waho) 

Dannia Ray (Sacratary-Traasufar) 

WiSaWaSaS^^ District (Washington) 

Eiirahath Rachabal 
CoimroaafenarofEducatkjn 
Commonwaalth of Northern Marana Islands 

PatridaRytauKJaf , 
PrindpaJ, Manchester Community School 
Port Orchard, Washington 

JannoaScoa 
Headmastaf 
Caifin Qabel School 
Portland (Oragon) 

Anita Sukola 

Acting Director of Educatxxi 
Guam Department of Education 

Brian TaJboa 
Superintendent 

Educatkxtal Sendee District 101 
Spokane (Washington) 

ChariesToguchi 
Superintendent 

Hawaii Department of Education 

leak)!! Uiagelelel 
Director o! Education 
Government of American Sanv*** 

Conter for tho Advancement 
of Pacific Eckication . 
1ie4 Bishop Stroot Suite 1409 
Honolulu, Hawaii 96813 
(808)533-1748 
QTE: PRELLAB 
FAX: (808)523-1741 
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